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Abstract: The coronavirus crisis caused significant changes in the global education system,
with direct impact on about 1.6 billion students around the world, while presenting unique
challenges to parents, students, and teachers. The rapid transition to online learning required
adjustments on the part of the students and the teachers and also presented the parents with the
need to fill new roles of educational accompaniment and emotional support, sometimes without
prior preparation. The present research study examines the influences of the coronavirus
lockdowns on the dynamics between parents and teaching workers, while focusing on the main
challenges facing them. The research findings identified major barriers, such as personal,
logistical, and financial difficulties, which limited the parents’ ability to cope with the new
reality and provide optimal support to their children. The research conclusions emphasize the
need to design an educational policy that supports parents, with the aim of reducing educational
and social gaps and improving the children’s achievements during similar periods of crisis in

the future.
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Introduction

The coronavirus pandemic led to profound changes in all areas of life, and especially in
the education system, which had to deal with the sudden transition to distance teaching and
learning. These changes posed significant challenges for the parents, who found themselves
filling new roles of educational accompaniment and emotional support for their children. This
situation came with mental stress, complex educational requirements, and limited resources,
which made their everyday functioning difficult. This article examines the implications of the
changes that occurred in the parental involvement during the coronavirus crisis, analyzes the
factors that influenced the success of the involvement, and focuses on the main barriers that the

parents faced in this process.
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Parent Involvement during the Coronavirus Pandemic

The sudden transition to distance teaching and learning, which was forced because of
the rapid increase in coronavirus morbidity, influenced about 1.6 billion students around the
world (Igbal, Azevedo, Geven, Hasan, Patrinos, & Harry, 2020). This dramatic change posed
significant challenges to the education system, with the requirement for rapid adjustment on the
part of both the educators and the parents. The main challenges focused on two dimensions: the
need for intensive learning support of the children and the development of strategies for self-

regulation in the online learning environment (Bubb & Jones, 2020; Kong, 2020).

The closing of schools forced parents to find creative solutions to improve their
children’s learning experience, and sometimes considerable efforts were necessary beyond
what was required during normal periods (Manca & Delfino, 2021; Goudeau, Sanrey, Stanczak,
Manstead, & Darnon, 2021). Alongside the challenges, the coronavirus crisis emphasized the
broad social role of the schools — not only as education institutions but also as factors that

strengthen the sense of community and contribute to the reduction of social gaps (Blass, 2020).

Research findings illuminate the relationship between the involvement of the parents
and teachers and the adjustment of the students to distance learning. For example, the research
study of Garrote, Niederbacher, Hofmann, Rosti, and Neuenschwander (2021) found that the
level of involvement of parents and teachers directly influences the students’ perception towards
online learning, both on the personal level and on the class level. Teachers who set high
expectations succeeded in supporting distance learning with greater effectiveness, but the levels
of tension the parents experienced influenced the learning effectiveness, when the home

conditions were a significant factor.

In addition, the research study of Haller and Novita (2021) examined the parents’
satisfaction with the schools’ conduct during the first lockdown in Germany in spring 2020. In
this period, the teachers were required to invent new teaching methods, while the parents found
themselves filling the role of learning instructors alongside their professional commitments.
The research study examined five main variables: (1) the school’s support of distance learning,
(2) the teachers’ technical abilities, (3) the parents’ previous perceptions about the school, (4)
the home resources, and (5) the children’s special educational needs. The results emphasized
that the teachers’ support was the most significant factor in the parents’ satisfaction, while

variables such as socioeconomic background influenced less prominently.
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Influence of the Lockdowns on the Parent Involvement

The parent involvement in the coronavirus period was significantly influenced by the
limitations dictated by the lockdowns and social isolation. The relationships between the
parents’ mental situation, the feeling of isolation, and the family life routine created unique
challenges, especially in all that pertains to the cooperation with the education system and
involvement in their children’s learning process (Chiesa, Antony, Wismar, & Rechel, 2021). In
addition, researchers (Henssler, Stock, van Bohemen, Walter, Heinz, & Brandt, 2021; Mucci,
Mucci, & Diolaiuti, 2020) identified a variety of mental and social impacts stemming from the
lockdowns. The main influences include:

1. Harm to the mental health: The parents experienced feelings of anxiety, isolation,
sadness, and exhaustion.
2. Decline in the family functioning: Difficulties with maintaining a normal professional

routine and distortions in the family decision making processes.

Furthermore, the research study of Brooks, Webster, Smith, Woodland, Wessely,
Greenberg, and Rubin (2020) revealed common psychological symptoms among parents during
lockdowns, such as sense of social distancing, sleeplessness, chronic exhaustion, and increased
stress and anxiety. These factors derived from the new reality forced on the families, alongside
the complex responsibility forced upon the parents: management of their children’s distance
learning while dealing with professional requirements and conditions of economic uncertainty.
The influence of the lockdowns is also apparent among the children. Sprang and Silman (2013)
found that the children who experienced lockdowns exhibited four times higher levels of stress
than the children who did not experience lockdowns. The social restrictions and the lack of
interaction with those their age harmed their sense of belonging and their ability to deal with

everyday challenges and influenced both their mental state and their functioning.

Moreover, the mental distress the parents experienced in the period of the lockdowns
directly influenced their children. As the parents’ level of stress and anxiety increased, their
ability to provide emotional and educational support for their children was harmed. These
findings are commensurate with the conclusions of Cava, Fay, Beanlands, McCay, and Wignall
(2005), who emphasized that feelings of boredom, frustration, and isolation among the parents
reduced their ability to motivate their children to learn and maintain healthy family routines.
The research study of Davis, Grooms, Ortega, Rubalcaba, and Vargas (2021) sheds light on the
profound influences of the parents’ distress on their children and determines that children of

parents who experienced mental distress suffered from a decline in social functioning, alongside
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difficulties in learning and maintaining concentration. This insight highlights the complexity of
the psychosocial influences of the coronavirus period and their combined influence on the

education system and the family circle.
Barriers Influencing the Parent Involvement during the Coronavirus Pandemic

The parents’ involvement in education is of main significance in the students’ educational
and personal development. Research studies indicate that this involvement is not only a
complementary process but also a strategic component that directly influences their children’s
academic, social, and emotional achievements. In fact, it is parents who ensure the stages of
socialization at each stage of their children’s individual development. The partnership between
the parents and the education system contributes to the deeper understanding of the students’
needs and enables the creation of a supportive and personally customized educational

environment (Watson, Sanders-Lawson, & McNeal 2012; see also Lazarov, 2016).

The coronavirus period was an unprecedented challenge to the parents, who were required
to significantly increase their involvement in the educational process. The transition to online
learning revealed new complexities and essential barriers that made it difficult for them to fill
their role in the best possible way. Despite the motivation and desire to support their children,
parents encountered structural and operational limits that reduced their ability to provide quality
educational support. These challenges were expressed in a number of main dimensions that

influenced directly the nature of their involvement in this period.

1. Personal Barriers in the Parents’ Involvement during the Coronavirus

The transition to distance learning in the coronavirus period created significant
challenges for the parents, who were forced to deal with personal barriers that harmed their
involvement in the educational process.

A. Communication with the teaching staffs. The transition to online learning in the
coronavirus period significantly changed the structure of the communication between
the parents and the teaching staffs. The requirements of the system and the sense of
uncertainty eroded the effective communication between the sides and created
significant gaps in expectations. Parents reported difficulties in communication that
derived from the lack of synchronization regarding their role, absence of clear platforms,
and difficulty in receiving effective feedback (Bhamani, Makhdoom, Bharuchi, Alj,
Kaleem, & Ahmed, 2020; Carrion-Martinez, Pinel-Martinez, Pérez-Esteban, & Roman-
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Sanchez, 2021). In addition, the need for clearer direction from the teachers
strengthened the feeling of anxiety and frustration among many parents.

Feeling of frustration and social isolation. The lockdown and social isolation of the
children worsened the parents’ sense of frustration, especially when they experienced a
disconnection from the teachers and the education system. These situations were
especially prominent in families that need increased emotional and academic support
(Garbe, Ogurlu, Logan, & Cook, 2020; Misirli & Ergulec, 2021).

Load following the adjustment of the learning materials. Online learning materials that
were not appropriate to the students’ age and level led to loads on the parents, who were
required to guide their children and mediate the learning content. The lack of suitability
created a heavy sense of responsibility, especially in light of the need to integrate

between the professional obligations and the home learning support (Weissblay, 2020).

To summarize, the personal barriers during the coronavirus period included

communication difficulties with the teaching staffs, feelings of frustration and isolation,

concern for the children’s emotional and social development, and loads that derived from the

lack of suitability of the learning materials. The integration of these factors led to the worsening

of the parents’ difficulties, which directly influenced both the students and the learning

atmosphere at home.

2. Logistical Barriers in the Parents’ Involvement during the Coronavirus

The transition to online learning in the coronavirus period created significant challenges

for the parents, who were forced to deal with various logistical limitations.

1.

Lack of digital resources. In the coronavirus period, many families were forced to deal
with the lack of digital resources such as personal computers, tablets, or fast Internet
connection. This situation was especially prominent in families with many children,
when it was necessary to share one device among a number of students, and in
disadvantaged populations. In addition, challenges such as slow Internet or inadequate
equipment increased the difficulties (Bhamani et al., 2020; Garbe et al., 2020).

The lack of physical space for learning. In the coronavirus period, the home space
underwent transformation and became a combined arena for work, learning, and family
living. In small or crowded homes, many families dealt with the lack of quiet physical
space suited for learning, which led to the children sometimes learning in the kitchen,
the living room, or shared bedrooms and exposed to constant distractions. In addition,

this situation influenced the children’s level of concentration, harmed the quality of their
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learning, and led to a decline in the learning achievements. The parents, who worked
from the home, also were forced to maneuver between the work demands and the
children’s needs, in a delicate balancing act between the requirements (Horowitz, 2020;
Manca & Delfino, 2021).

Gaps in technological skills. The lack of technological knowledge created frustration
for many of the parents, who did not possess the technological knowledge or the skills
necessary to use digital tools and online learning applications. These gaps were
especially prominent among parents of older generations, who dealt with difficulties
such as the connection to learning platforms, the resolution of Internet connectivity
problems, and the understanding of new digital interfaces (Anders, Macmillan, Sturgis,
& Wyness, 2020). The parents’ frustration led sometimes to friction with the children,
which harmed the students’ motivation to learn and cooperation in the online learning
processes.

Educational inequality. The coronavirus period exposed and deepened significant
social-educational gaps, especially among families from a low socioeconomic status.
The transition to online learning created a reality in which the lack of digital resources,
such as computers, tablets, and quality Internet, prevented many students from
participating fully in the learning. In many cases, students were forced to rely on their
cellular phones or to cope with limited learning conditions, with the absence of adequate
parental support and a supportive environment (Bayrakdar & Guveli, 2020).
Integration between work and learning accompaniment. The coronavirus period
presented parents with a complex challenge of the management of a dual routine: the
work from home alongside the accompaniment of their children’s learning. Many of
them were forced to balance between professional demands and new roles as teachers
and instructors, sometimes without adequate tools and support. The mental and physical
load was considerable, since the parents dealt with professional pressures in parallel to
the management of home learning, which caused frustration and harmed the children’s

quality of learning (Goudeau et al., 2021).

To summarize, the logistical challenges created following the transition to online

learning led to broad implications on the students and their parents. In light of the technological

and educational gaps emphasized in this period, it is necessary to think systemically about

improving the access to technology, strengthening the parents’ digital abilities, and assisting

families that need support.
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3. Economic Barriers to the Parents’ Involvement in the Coronavirus Period

The transition to online learning in the coronavirus period exacerbated the educational

inequality among families of different socioeconomic statuses. Economic barriers influenced

directly the parents’ ability to support their children’s learning.

1.

Lack of digital resources. Families from a low socioeconomic status dealt with the
absence of digital equipment essential to online learning, such as computers, tablets,
stable Internet connection, and auxiliary equipment. Furthermore, the inability to fund
private tutorial lessons or purchase learning aids significantly harmed the parents’
ability to support their children. This lack led to harm to the ability to participate in
distance learning equally (Bayrakdar & Guveli, 2020; Jeger & Blaabak, 2020; Vogels,
2020).

Budgetary constraints and their implications. Many families were forced to deal with
financial constraints that led to the preference of the fulfillment of basic needs such as
food and essential payments over the investment in education. Parents faced difficulty
decisions regarding the allocation of limited resources, while the online learning
required a high level of independence on the children’s part and parental support that
included time, technological knowledge, and resources that were not available for them
(Horowitz, 2020). This situation increased feelings of frustration and powerlessness
among many parents.

Harm to the home learning environment. Beyond the lack of technological means,
families from a low status were forced to deal with physical limitations that made the
creation of supportive learning environment difficult. For example, lack of a designated
room for learning or conditions that do not enable quiet and concentration harmed the
quality of the learning. In addition, many parents were forced to work long hours outside
of the home because of livelihood constraints, which made it hard for them to provide

the academic and emotional support their children need (Manca & Delfino, 2020).

To summarize, the coronavirus period revealed and exacerbated educational gaps

between families of different socioeconomic statuses. The transition to online learning posed

significant challenges for families from a low status, which coped with the lack of digital

resources and with economic difficulties that harmed the access to learning and its quality. As

a result, the educational inequality deepened and harmed the future opportunities of children

from disadvantaged families.
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Conclusions

The coronavirus period emphasized the reciprocal dependence between the family and
the education system and the importance in the close cooperation between them, especially in
times of crisis and uncertainty. The transition to online learning revealed diverse barriers —
personal, logistical, and economic — which limited the ability of the families, especially

disadvantaged families, to support actively their children’s learning.

These barriers included technological difficulties, such as lack of appropriate equipment
or reliable Internet connection, alongside mental and physical loads that were assigned to the
parents as a result of the need to integrate between the support of the learning and the everyday
tasks. In addition, social-economic gaps deepened the harm to the ability of many families to

provide students with the conditions required for optimal learning.

Main Limitations

1. Inadequate communication with the teaching staffs. The lack of effective
communication mechanisms led to a sense of disconnection between the parents and the
teaching staffs. Many parents reported that they did not receive adequate updates or
clear direction regarding the online learning requirements, which caused lack of
certainty and sense of isolation. Consequently, the parents’ ability to support the
learning was reduced, and their feeling of partnership and involvement in the
educational process was harmed.

2. Personal loads. The transition to online learning created load on parents, who were
required to combine between distance work, caring for the home, and close
accompaniment of their children in the learning processes. In many cases, parents were
forced to choose between investment during the work hours and dedication of time to
accompany their children, which increased their feelings of tension and frustration. This
situation was especially complicated in families with many children or when the two
parents were forced to work in parallel.

3. Lack of digital resources. Families from a low socioeconomic status coped with the lack
of necessary equipment such as computers, tablets, and fast Internet connection. In
many cases, one or more children were forced to share a single computer, which harmed
the ability to participate in synchronous lessons and perform learning assignments. The
lack of access to these resources created significant gaps between students from families

that were stronger and weaker economically.
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4. Gaps in technological skills. Some of the parents were not skilled in the use of digital

systems, such as online learning platforms, which harmed their ability to support their
children’s learning. These parents found it difficult to understand how to help their
children connect to the lessons, submit digital works, or use online tools, thus increasing

their sense of frustration and powerlessness.

Main Influences

1.

Increase of the educational gaps. Families from a low socioeconomic status found
themselves in a state of inferiority compared to families of means, since these families
had the necessary equipment as well as the ability to employ private teachers or provide
a supportive learning environment. This situation led to the deepening of the gaps
between students from different population groups, both in academic achievements and
in sense of efficacy.

Influences on the students. The parents’ inability to provide adequate support influenced
the students’ motivation and involvement. Many students were forced to deal alone with
the challenges of online learning, which harmed their achievements, strengthened
feelings of frustration, and sometimes even led to emotional disengagement from the
learning processes. The gap between the learning requirements and the home abilities
contributed to lack of emotional balance and harm to the students’ self-confidence.
Load on the family. The requirements created in the distance learning period created
heavy loads on the families. The parents dealt with physical and mental stress that also
influenced the systems of relationships in the home. The internal pressures sometimes
created feeling of mutual frustration between parents and children and exacerbated

tensions in the family.

Recommendations

The period of the coronavirus presented significant challenges in the education system,

alongside opportunities to innovate and improve the cooperation between parents and the

education system. The following recommendations are intended to tackle the obstacles, reduce

the gaps, and ensure equal, accessible, and effective education.

1.

Reinforcement of technological infrastructures and inculcation of digital skills. The
transition to online learning revealed profound technological gaps, which harmed the
abilities of families to fully participate in the learning process. To deal with these

challenges:
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A.

Make technological infrastructures accessible. It is necessary to ensure equal access
to digital equipment, such as computers and tablets, and fast Internet connection,
while prioritizing disadvantaged populations and families of a low socioeconomic
status.

Instruction programs for parents. It is recommended to develop frontal and online
workshops for the inculcation of basic digital skills. These workshops will help
parents understand the digital tools their children use, improve their personal
confidence in the technological space, and empower their ability to support their

children’s learning.

2. Creation of effective channels of communication. The transition to online learning

emphasized the importance in clear and continuous communication between parents and

teaching staffs, in order to establish an effective educational partnership. Therefore:

A.

Development of a clear policy of communication: It is necessary to have regular and
accessible mechanisms of communication, which include periodic online meetings,
ongoing status updates, and sharing of information on learning processes and
achievements.

Deployment of feedback system: It is recommended to implement feedback systems
that will enable parents to access a current and accurate picture of the situation of
their children’s progress, alongside a proposal for solutions tailored to the needs that
arose.

Training teaching staffs: It is necessary to give the teachers tools for the creation of
an empathetic and comprehensive conversation with parents, emphasizing
emotional support, active listening, and dealing with pressures and fears that the

parents bring up.

3. Reduction of the social-economic gaps. The coronavirus crisis intensified the

socioeconomic gaps, which significantly influenced the students’ access to learning and

the quality of the educational support that their parents could provide. To reduce these

gaps, it is recommended:

A.

To deploy focused programs of assistance. It is necessary to ensure equal division
of digital equipment, such as computers and tablets, and to provide access to a
quality Internet connection for families from a low socioeconomic status.

To help with educational payments. To provide economic accommodations, such as
elimination of parent payments or subsidy of payments for educational and

supplementary programs.
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C.

To provide learning support for students with difficulties. To develop mentoring
programs and programs of subsidized private tutorial lessons, which will provide a

personal solution and tailored support for students who need it.

4. Emotional and social support for children and parents. The coronavirus crisis influenced

not only the area of learning but also the emotional and social wellbeing of children and

parents. The dealing with the pressures, anxieties, and learning challenges at home

emphasized the need for appropriate emotional support. To provide a solution for this,

it is recommended:

A.

To establish a psychological support system: (a) to develop personal and group
counseling services for parents and children, and (b) to focus on topics such as
dealing with mental stress, building emotional resilience, and improving the
children’s feeling of self-confidence.

To promote reinforcing family activities: (a) to hold social initiatives with the aim
to strengthen the family relationships, reduce tensions, and improve the emotional
climate in the home, and (b) to integrate instruction for the parent on ways to support

their children in situations of stress.

5. Encouragement of flexibility in the education system. The coronavirus crisis revealed

the limitations of rigid learning programs and emphasized the need for flexibility that

will enable adjustment to unexpected and variable situations. To promote this, it is

recommended:

A.

To develop personally customized learning programs: (a) to create structured,
accessible, and clear materials that will suit the students’ diverse needs and abilities,
and (b) to plan programs that incorporate independent practice with continuous
guidance from the teachers.

To integrate flexible models of learning: (a) to implement combined models of
online learning and frontal learning, which will enable a smooth transition between
different learning situations according to the conditions in the field, and (b) to adjust
the learning format to special situations, such as lockdowns, isolations, or logistical
needs.

To reduce the load on the parents: (a) to develop lesson plans that promote
independence among the students, while providing clear instruction to the parents
on the degree of support required of them, and (b) to maintain coordination between
the learning requirements and the parents’ ability to help, especially among families

from low socioeconomic backgrounds.
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6. To establish centers for learning and support. Community learning and support centers
can serve as focuses for access to digital equipment, professional instruction, and
focused support. In addition, these centers can offer professional guidance in a range of
areas, such as use of essential software programs, development of occupational skills,
or inculcation of tools for the management of the home and family. Beyond these
services, the centers will be a social space in which parents can participate in group
sessions, share experiences, discuss common challenges, and learn from one another.
For example, it is possible to hold workshops on the topic of the education of children,
the management of time, or emotional support, which will strengthen the sense of
community and provide practical tools for everyday coping.

7. Continuous research and evaluation. To ensure constant improvement in the
cooperation, it is necessary to hold periodic assessment research studies, with the aim
of examining the effectiveness of the deployed programs and their suitability to the
participants’ changing needs. In this framework, it is necessary to determine clear and
measurable indicators of success, which will enable methodical follow-up after the
progress and achievement of the objectives. In addition, the goal is to broaden the
knowledge base, develop shared models, and adopt best working methods based on

global experience.

Summary

The implementation of the recommendations will ensure equal access to online learning,
reduce technological gaps, and improve the cooperation between the parents and the education
system. Through the integration of access to advanced equipment, training programs, and social
support, the program will contribute to the lessening of social gaps and to the promotion of a
feeling of empowerment among the participants. In addition, it will strengthen the sense of
partnership between the parents and the education system, lead to the improvement of the
quality of the communication, and help build relationships based on trust and support among
all the factors involved in the educational process. These steps will also help the parents
improve their personal and family wellbeing, create a supportive and optimal climate for

learning at home, and strengthen their status as main partners in the educational process.
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